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Career education consists of all those activities and 
experiences through which one learns about work; vocational 
education, those through which one learns about a prieary work role; 
and occupational education, those through which one learns to work in 
the world of paid eeployeent. The three teres ieply a progressive 
narrowing of purpose. The goals of career education are to sake work 
possible, aeaningful, and satisfying. Vocational education— skill 
acquisition— is a major part of the bedrock of career education. 
Integration requires academic teachers to recognize preparation for 
work as a basic goal of Aeerican education, and vocational teachers 
■ust find and eiphasize the coesonality of purpose in education that 
binds thee with all other educators. The basic problee career 
education asks today's vocational educators to face is the problem of 
deciding to change; there are two basic choices: one woulc^ be to 
emphasize vocational education as preparation for primary work goals, 
abandoning the traditional criterion that it should lead to gainful 
employment and making industrial ar*:s, home economics, agriculture, 
and experiences for the "college-bound" a basic part of vocational 
education. The other choice would be to label the field "occupational 
education." Hutual dependence requires change in both fields. 
(Author) 
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THE CENTER MISSION STATEMENT 



The Center for Vocational Education intends to increase 
tl e ability ot diverse agencies, institutions, and organiza- 
tions to solve educational problems relating to individual 
career planning and preparation. The Center fulfills its 
mission by: 

• Generating knowledge through research 

• Developing educational programs and products 

• Evaluating individual program needs and outcomes 

• Installing educational programs and products 

• Operating information systems and services 

• Conducting leadership development And training 
programs 



4 

INTKODUTION 

T\w purpt)SL' of Till' C,Viucr*s Distiiiguislk'tl lA'cturi* Scries in Clnrcvr DcvclofMiKMU is to present 
Miiijur, crititMl thinkiTs wlio will persistently ehiillenge and stiinuLite the universit\ , its et)ileges. 
tlepiirtinents and The tienter, and the national eonnnunity to the ends that kH)als nmII be elaritied» 
priorities will be more iippropri.itely ordered*, methods will be intire etVeetive, 'iid human li\ es will 
be enriched. 

'I he Ohio State University and The (Center have selected Dr. Kenneth Hoyt as its second annual 
distint;uished lecturer in the scries. 'I1ns prcscntatioi^ and lecture series represents an expansion ot the 
many valuable research services provided by the University and The Clenter. The Center and The 0\\H) 
State University teel that the contributions v)t Dr. Hovi and tlurse to follow in series, will provide 
tin excellent means to further insure its mission ot providing current and highU ricil information 
to be used by educators at all levels for the iniprt)veme it ot existing and tuiure educauonal programs. 

Dr. Kenneth Hoyt is a native of the a.ite of Iowa. He received the degrees of i^.S. ( PMH) from 
the University ot Maryland. M.S. (IW.Si) from ( icorge Washington Universitv. and Ph. D. f rom 

the Universits ot Minnesota. Dr. Hoyt has served te.iclier and guidance roles in the public school:* and 
a variety ot professional roles in several universities. He jcMiied the staf f of the Clollege (^f Educition. 
University of Maryland, in 1 909 from w hich he is prcsentiv on leave of absence. In the spring of 
1974, Dr. Host was confirmed by the United States Seiiati as the associate coinmissioner. Office of 
(larcer F.duc.ition. L?.S. Office of F.ducation. 

Dr. f foyt served as a !»icmbcr of the Policy .inJ Planning Clomniittee* t Juidance Division, American 
Vocational Associ.ition 1969 - 1972-: clian'man. Commission on (iuidaiice .iiid Vntation.il Udjcation. 
National Voc.itioii.il (iuidaiice Association : I 970. ; member. T.isk f'orce on (!.ireer Lduc.itior.. Ameri- 
can Vocafion.d Associ.ition { 197 member. Joint Ciouimission on tJuidance and V.)catioiial Kducition. 

iii 
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American Vocational Association (1972); and chairman, National Ciuidance Conference, Guidance 
Division. American Vocational Association (1973). ^ 

Dr. Hoyt was honored in 1965 when he received the First Distinguished Service Award from The 
Association tor Counselor Education and Supervision. In 1967. Dr. Ho\ t received the Professional 
Recognition Award from the Iowa Personnel and Cuidance Association, and in 1969 Ik* was the recipient 
o\ the Professional Recognition Award from the Iowa Vocational Association. In 1972. Dr. Hoyt was 
pre.>ented the Outstanding Service Award from the American Vocational Associatii)n. and ni 1973 was 
recognized as the Vocational Hdueator of the Year by the. Maryland Vocational Association. 

Dr. Ht)yt is liste;! • . l\1io\< l\1to in Amcridi and in the Dictionary of IntcrniitioHiil liio^imphy 
(1971 - 1972). 

Hv* is rhe author ot rhc following books in .uidition to numerous monographs, journal articles, 
and unpublished papers; 

Mantiitl for ln.<titntioni(!Sclf,<tni{y of the USU I ornt li Data 
Minneapolis; Nation,il Computer S\ stems, 1 973 
(With c;, Mangun:, N, Pinson, D. Laramore, and E, Peterson) 

l-Alncation and the iJvntcntary Sch^tol Tiai ln r 
(With (i. Mangum. I<» Exans. and E. Mackin) 

( ari'i't lAhn ation, W'hat It is anil lion- lO Do It 

Can cr l-dncation In the Miilillc J.inior School 

( )n bchalt uf The Ohio State University and The (.ienter for Vocational and recliiiical Education, 
I take considerable pleasure m introducing Dr. Kenneth Hoyr's addrcNs concerning a topic of interest 
to all edi'cattHs: Career Education. Vocational Education, and Occupational Education: An 
Approach to D^-tining Dittercnccs. 

Robert E. Taylor 
I )ir .1 tor 

['lie Center tor Vocational 
.uul technical Education 

iv 
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CAREER EDUCATION, VOCATIONAL EDUCATION, AND OCCUPATIONAL 
EDUCATION: AN APPROACH TO DEFINING DIFFERENCES 



liitr()(iuctic)ii 

Is Educatioir* simply .1 new n.iinc for "VocMtioiKil Education?" Should the terms 

''Vociitioiiiil Cdueiiti«)ir' and '•Occupational Education" be considered as synonymous? Apparently, 
I irge segments n\ the general public- aiid man\ professional edueators-seem to feel tl^at the answer 
tt) both questions must be ''yes," 

Interestingly enough, during the last three years, there h.is been considerable effort expended 
proclaiming that the terms ' Career Education" and ''Vocational Education" are not synonymous while, 
at the same time, little attention has been paid to what, if any, ditYerences exist in the meanings of 
••Vocational Education" and "Cucu[^ational Education." It seems unfortunate that relativelv more 
time appears tn have been spent in proclaiming that difYerences do exist between '•(.areer EducatitMi" 
and "Vocational Education" th \\\ in specifying, with exactness, what such difYerei ces are. It seems 
et|ually unfortunate that, by and large, differences between •'Vocational Education" and "Occupational 
Educativ).i" have long been ignored. It is time that we face these problems. 

It would be fruitless to attempt to differentiate meamngs of the.'.e three terms by derivmg the 
meainng of each independent of the other two. Some common base must be utilized for purposes 
of defining eacii term. (Here, an attempt will be made m construct such a b.*se thr )ugh detining six 
words that are basic to the controversy. These six wiM'ds are: I > "work"; .2, "career"; .V "vocation" 
(4) "occupation"; (3) "leisure"; and (6j "education." 



rile viev s expressed here are those of the writer and are. in 110 way, intended to state or itn[>ly anv 
funnal ^j)sition of the I ^nif/d StaX's ( )ftKe of llduc.ition. 



**W(}rk** is coiisL-ioiis cWnn .limod ;ir prtuliKiiig biMiofits for oncscU aiid/Or \o\ oncsclt atul 
t)tlKTs. As sikIk it is iininiporraiit wlu'tluT such ofVort is \\m\ or iiiip.iitl in ii.itiirc, WImc is impor- 
tiiiit is thiit it represent the basie need of*,!!! Iiiini.in beings lo iiehieve- to .leeoniplish to do soinetliiiig 
prodiietive tliiit .illows the individual todi>eover both who he/she is iind whv he/she is. With t\n.> 
dehnitioM, uork is properK viewed js .1 hinn.in right -luit .is a soeietal obbgation, 

"(i.ireer" is the totalitv ot work tnie dt»es in his cm her htetiine. Thus, anv person ean have mdv 
eareer. That eareer typiealK begins prior tt) entering kinderg.irten and eontinnes well into the 
retirement vears. 

"Vocation" is one's primary work lole at any given po\UK in time. Vt)eations inelude paid 
einploymeiit. but they also extend to unp.iidwork rt)les. |-or example, we ean speak of the "vocation** 
of tile student, the lull-fiine volunteer worker. (»r the time homemaker just iis easiK as we ean 
speak about the "voe«ition" ot the plumber, the phvsii laii, n\ the engineer. 

"( )eeuparioir* is one's primary work role in the world ol paid employment. Economie reui.ns 
are always considered among the woik values ot persons 'Migaged in oeeu[>ation.s abliough these might 
not be considered ai cdl bv persons in certain vocations. I'lir oecupatit)iis ot inaiiv persons will be 
synonymous wi;h Hieir vocations. ( )ii • can never have an occupation witiiout having a vocation 
althougl^ ot course, one ean have a "vocation" without being engaged in an "occupation.*' 

"Leisure" consists ot activities, o-her Hian sleeping, in winch one engages when not pertorming 
in his in her vocation, Thus, "leisure** lv)lds possibilities tor hoth "work'* and tor "plav," 

"EdueatioiT' consists ot all those .utivities and experiences through which one learns. As such, 
it IS obvioiisK a liteli)ng process and cvjjsidcrably brt)ader in jiieaning than the term "schooling," 

All that follows here is based on an assumption tliat these six basic u-rms are under.stood and 
agreed upon. Those -vho disagree with one or more ot' these detmitioiis will neccssariU ("iiul them 
selves disagreeing with the remainder ol rhi.s presentation. 
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Dofininc -CiirL- cr Educ.itinn." and " Vocation.il Educ;itic>n." and "(Vcup.uioii.il EJucatinn " 

"CaroiT Rdik.irion" consists of. ill those activitiL-s and experiences through which one learns 
about work. As such, it makes no restrictions in meaning whether one spe;iks about the work ot" 
the honieniaker. the niusici.in. the lawyer, or the bricklayer. Some vork will reL|uire advanced col 
lepe depress while otl er work ni.iy retjuiie no h)rnial schooling orany kind. To the evteiit that work 
is judged ••successful."* it does typically -and. in these times, increasingly- require tionie learned set -..f 
Vocational skills. 

•'Vocational Educ.ition" consists of all those .ictivities and e\perience.'. through which one 
learns .ibout a primary work role. I'his defiiiifimi includes all kinds of primarv work roles-paid and 
unpaid -those assumed by high school dropouts and by uni-ersity graduates-those taking place in 
formal classrooms and in oii-riie-job settings. It differs markedly from the defiiiiti<ni of this term 
currentU in use by The American Vocatii)iial Assoeiaticm. It i.s advanced here. iu)r to create coii- 
troversN. but .simply because, with the specific word definitions presented earlier, it sceni.s proper. 

•'Occupational [-.ducation c.nisi.sts of .ill those activities and e\ perieii. es through which one 
le,.rns to work in tli..- world of paid employ iiiciit. As .such, it places a primars emphasis on ecoiionnc 
benefits from work that are not iieces.sarilv present in either "V.national Education" or in -Career 
EducatKMi." As witl. the term - Voe.ition.,! [•ducatum.- the term -Dccupational Edueation'" obviously 
include.s schooling requiring collegiate degrees as well as schooling at below the b.icc.ilaure.ite level. 

With these rlnve geiu-ri, definirioiis. it becomes cleiir rli.ir )ccupati<n,al luUuanon" always 
nicjiides ••Voc.itioiial rduc.iriou." bur •'Vck ation.il rduearion" is not .ilwavs limited to "O^cupa 
tir.n.d IJuc.ition." It be.onies ei|U,;il\ cle.ir tli.it -Career FUliiuuion." while including both -Vo 
rioii.d i:due,.tion- .nu! -Oii •,p..ti.,i,.,; f-;du. .itiun.'" esteiids beu.iut botli in tli.it it mav involve work 
performed as p.,,, . I ..ii, 's i.-isuiv nine. I lie tliive terms imply progressive nairowing of purpose. 
■i li.it is. ••C.ireer Educ..,' .1." meludes ..II work. -Voe..rinnal f-due.ition" is liiD-ted f. .ill primary work 
roles. ..tul ••( )ceup.itiMi,.,| l.-Uicit h .n'- is turtlier limited m prniKirv work r .les in the world of paid 
eiii[iliu nu lit. 




Vocational Education; Bcdrork for Career Education 



At this point, it seems desirable to move beyond the definitional game-playing to the task of 
conceptualizing Vocational Education as part of Career Education. The primary point to be made 
here is that, while Vocational Education can exist without Career Education, there is no way Career 
Educatioii can exist without Vocational Education. This statement requires some further exphmation. 

In a societal sense, the goals of Career Education arc a ..clp all individuals (1 ) want to work: 
(2) acquire the skills necessary for work in these times; and (.i) engage in work that is satisfying; to 
the individual and meaningful to society. Since, by definition, ''prunary'' work roles encompass 
most of the work canicd out in. the world. Vocational Education, as defined here, becomes a central 
ingredient for skill acquisition-and thus a major part of the Bedrock for the Ciareer Educatit)n Move- 
ment. 

In an individualistic sense, the goals of Career Education are to make work (1 ) possible; (2) 
meaningful; and [^) satisfying to each individual. Work, in these times, is increasingly impossible 
unless one has been equipped with a set of vocational skills that will qualify him or her for work. 
Furtiier, it is obvious that work can become neither "mcaniiigful" nor ''satisfying" unless and until 
it is first '•posMble." Again, then, we can clearly sec the bedrock necessity for Vi)cational Educit'on. 
as defined here, for the seccess of the Career Education movement. 



Finally, when one recognizes that, in the foreseeable future, more than eighty percent of all 
occupations will require the acquisition of vocational skills at less than the baccalaureate level, it 
is obvious that what has been the prime eniphiis's of traditioiial Vocational Education-i.e., providing 
occupational skills at the sub-baccalaureate level-must be greatly expanded \\ career education is 
to succeed. Some have pictured "Career Education** as a subterfuge for expanding Vocational Edu 
cation. It would be much more accurate to recogni/e that, tar from being a subterfuge, (Career Edu- 
cation mu\t demand major expansion o\ (>ccupational skill training at the sub-baccalaureate level. It 
issinq ly essenti.il to successful implementation of the C.ireer Educitioii coticept itself. 
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Implications for Change in Vocational Education in Academic Settings 

From the beginning, advocates of Career Education have called for the complete integration of 
Vocational Education into the total fabric of American education- for the fusion of what have been 
academic education, general education, and vocational education into a single svstem that emphasizes 
preparation for work .)s one of the major goals of the total educational structure. The implications 
of this objective rcnuire some examin.ition. 
« 

Some vocaiional educators have seemed to interpret "integr.ition" to mean that academic 
teacher^ will change in w.iys that make them more like todav \ voc.itional educatt)rs, Others seem 
to believe that ^Mntegration" me.ms that traditional academic teachers will come t.) like tradirioii.il 
Vocational Education teachers bettcr -and vice versa. In short, that both will somehow adjust in ways 
that help them relate better with e.ich other. It seems important to point out that the best that can 
be hoped tor in a mutual .idjustment situation is iiccoinmodation of different persi)ns to t)ne another, 
"Accommod.ition" implies adjustment without the neces>it\ for b.isie changes in either pariv. 
••Integration," on the other h.nid, implies basic changes tii both parties. Career Educarii)ii stands 
st)uarely for integratioii-not for simple accommodation. 



'I'he integration called for by C.ireer Educ.ition dem.mds that academic teachers changi- their 
internal value systems and their operational behavior in vv.iys that reflect the inipi)rta:ice of ediica^ 
tiou as preparation for work. We .jsk all academic teachers to rccogni/c prep.ir.ition for work is 
one, among sever.ih of tlu- basic goals of Aiiicrican education. This will rcipjire major internal changes 
in nianv of tod.u \s academic teachers. 



fhis hoped h>r mtegrarion also calls for fund.iniental interii.il Juiiigcs in today's Vocatii)nal 
Fxhu'.ition te.u licrs. Intcgr.ition cjiiiiot occur in .m aunosphciv of protective isolationism. The 
separ.iti ness of traditioiiiil Vt)catu)i)jl Rducatioii which. \u the piist. Ikis seemed essential for sur 
vivaL must, il Career FUlucatioirs i^t)j|s are to be attained, be abandoned. Instead, tod.iy's voca- 
tional educators must strive tt> find and to cniplMsj/c the coiiiiiioiialit v of purpose in education as 
preparation f(jr worK that binds them witii all other educators into a single tamilv of prutessionals. 
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To cinpliiisi/c coiunioiKility i>t' purposes is in no w.iy to say th.it nniL|iicMU»ss will clis»ippc»ir. 
K.itlicr. it is simply to rc'coj;ni/c the importance ot the commonalities. An emphasis nu iMm|iieHcss 
will always be important to the individualistic ^oals ot each educator. Vocational educators ot tciday 
have two basic choues with respect to proclaiming; their unic)ueiiess. t)ne wouM be to enipli»isi/e 
"Vocational FAlucation" as prepiiration tor prini.iry work roles- paid or unpiiid -.it the sub b.iccti 
laureate de^jjree level. This would iieecssitate abandonment ot the traduioiial criterion applied in 
detiniiij; a program as "Voeatioiial Education" tli.it stipulates that it should lead to gainful employ- 
menl. To do so would iinnu'di.itely make industrial arts, as a currii ulum area, pari i)l Vi)eativ)M,:I 
luluc.itioii. It would .dso lei;itimi/e, .is part ot Voeatioiial Kducatioii. larije parts ot the wi)rk 
Codas \ home ecmionncs and VDC.itional agriculture teachers that are not necessarily concerned only 
about p. lid employmeiit. It would in. ike vocational exploratorv experiences tor all students including 
the SI) called "collej^* bouiid"--a basie and bonatitle p.irt ot Vocational Education, C!ertaiiilv, it would 
call tor major changes in wli.it has tradition. illv been called "^^oetitional Education" in secondary 
schools and in post secoiidarv educational settings. 

A second .dteriiative would be to move troiii "Vi)catii)nal Educatiim" to "Oecupiitional Edu- 
cation" in labelmi^ the tield. It this wire to be done, it would prijbably be .iccompanied, t\)r pur- 
poses ot Liiipli.isi/iiii: umL|ueiiess. on prepaiarion tor »;aintul emplo\ nient in occupations recjuiriiij; 
preparation at less than the baccalaureate decree level. It can be seen t!iat. while involving a chani;e 
in terminology, tliis wv)uld necessitate very little cli.m^e in job tunctioiiini; on the part ot inost ot 
todav's vocational educ.itors. 

7liere .ire. ot course, a number ot .idditioiial alternatives open ti) todav's vocational educator. 
Anions these are the toNowini;: keep Vocational Education "as is." ignore Career Educativ)n. 
and hope thtit (.'.ireer Elducatii'ii will ^o.iway; vb. keep Vocational Education esseiitiallv "as is." 
but eiiLDura^e laiye increases in sup[n)rt tor career i;uidaiiee in hopes that career guidance personnel 
will take care ot ilie iiitei^ratuMi problem: e: keep Voe.itioiial Education essentiallv "as is" in the 
setiior liigl) siIidoI, but support c«iree! awareness .iiid career exploratorv proj^rains at the eleiiieniarv 
and junior lni;li schoi^l levels. 

fiven fhese te\ ex.nnples will, hopetully. serve to illustrate the b<isie problem Career [-due.itii)!! 
.isks today's vocational educators to lace- namelv . the problem ot deciding to change. To d.ire. the 

(} 
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problem has nm been very squarely taeed by eif her VoeatioiKil Edue.ition or by Career Education 
personnel 

Career Education's Need tor Support by Voeational Education 

Finally , I w.nit to conclude by connnentinp brietl) on the urgent need of Career Education for 
support b\ today's professional Vocati(nial Education eoniniunitv. Prior to doing m), it seems im 
portant to point out tluit Career Education, as a ti)t*il movement, holds far greater potenti.il for 
change th.m could be expected to result from the isolated efforts of any single part of education- 
such as Vocational Education, Ken)ember. the broad goal of ..'areer Educ.Jtion is to bring both 
[-rominence and perm.nience to educatit)n as | .eparation for work as a major goal of i)ur entire 
system ot education. Had Voeational Education been able to do this by itself, I think it would have 
doii'^so years ago. T\\M is.C ireer Educ.itiou and Vocational Education need eawl: other, 

lJut it is change that we have been spi^akiiig of here. The an ofcompromi.se, essential for moving 
toward change, cannot effectively be accomplisiied if Career Educatii)n is ct)ntrolled i)t directed by 
Vocational Education. Vocational Education was certainly one of the parents of C\ireer Educatii)n. 
We n)Ust, however, recogni/e that, if we continue with the anah)gv, that Career Education is a child 
born our of wedlock. The true m.uTiage between Vocational and academic education has yet to take 
place, \ \ such <i marriage i.s ever to occur, it must result, in part, bei Ui.-^e both "purMits" respect and 
admire what this child called "C!..reer Education' h.is been able to accomplisii. Neither •'parent" can 
control it this is to occur. 

Career Education is a healths child today as witnessed by the hundreds of local school .systems 
that have initiated Career Education progiams on tiieir own. liut it is a child ai d, as such, in great 
need of l)oth nouri Jiinent and assistance in mtuMiig roward m.>turity. As one of its 'p.irents," 
Vocational Edu at^on has, it seems to me. a comnniing responsibility to fin.mci.illy support and 
provide tlu^ughtful iuput into the contmunig concepruali/ation of Career Educaticni, It would be a 
tragic mistake to sej Voc.uiona! Education's interest in and support fv)r Career Education diminished 
at this poiiu in time. 
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Concluding Remarks 



The Career Education movement calls for major internal changes on the part of both the aca- 
demic and the vocational educators of today. It would be unwise and unproductive for one to changi 
unless the other also moved toward change. Change, if it comes, will be slow and painful for all 
concerned, if all of us can change in a Career Education direction. American education will become 
more meaningful and more appropriate for our students. There is^a choice, to be sure. There is 
also a deep professional responsibility. 
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HOYT LFCTURE QUESTIONS 



1. Wh at is vour definition of leisure? 

You can see my current definition in the body of the paper. I must admit that I am dissatisfied with 
th.s definition and am seeking help in making it better. It is vital, in my opinion, that the definition 

-leisure"' be stated in such a way that it can accommodate the option of using part of one's leisure 
time in work. This is important for two reasons. First, if leisure time increases, as most seem to be 
pivdicriiig, it will be societally important that people view -leisure"' as something that is not synon- 
ymous with "'play." Second, because many people will find themselves unable to experience the 
psychological nieaiiinj;falness of wi)rk. as I have defined that term, through their paid employment, 
it IS necessary to make it ei)nceptually possible Hor one to experience the personal meaning and mean- 
ingtulness of work as part i)f one"s leisure time. If I can arrive at a better definition of -lei.sure,'" per- 
haps I can make these two concerns clear in the new defiintion I hope to be able to formulate. 

2. What kinds of changes are you looking for in that "partMit"" of career education that we call 
"academic education?"' 

Basically. I am hoping th.it aH educators can accept and endc^rse education as preparati^)ll for work 
as both a prominent and a permanent goal oi' American education. This is going ti; require basic, 
internal attitudinal changes on the part of many of today's so-called -acadennc educators" who. like 
sinne of their students, still regard -work" as a dirty four letter word. It means moving away from 
a point of view that holds the primary purpose of educatiim to be diat of preparing students for 
still more education. It means rejection of the notion that oidy courses and programs labeled as 
"vocational education"' are concerned with readying students for v\'ork. It means acceptance of the 
proposition that any course can. for one or more of its students, properly be regarded as "vocational 
education" H. in the eyes of the student, its basic purpose is preparation for a primarv work role. 
Further, it means acceptance of the notion that there are career implications present in almost e' 
course that is taught. Now. by that. I certainly do NOT mean that evervthin-: that is taught has 
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Ciirccr iinpliLMtions. After .ill. "ctliiciitioii .is pivpantii)!) for wi>rk" is properly regarded .is only ONE 
o\ the gn.ils of Aincricaii educiitioii certainly not as the ONLY jjoal nor, for any i;ivon tuat her or 
student at anv partieular point in tinu , as necessarily the major or the most important ^oaL Neither 
woiilj I deny an\ liberal arts college, for example, the ri^ht to contend that ediicatit)ii as preparation 
for work is not included cUnoni; their j;oals. All I have said tn such institutions is tluit the) owe it to 
the students who .ittend such institutions .and the parents of those students who are pa\ inj; the bill; 
to sav so W this is the case. 

3. Your m)als career education sound like tunctions. Are the\ ? 

Not to me. To me. the word "hnictU)ns" implies metlH)doloj;ical implications. Just as •'functii)ns" 
lead to **inethodt)b)v;ies" so, in my opinion, do ''^oals" lead ti^ '\)bjectives/' It is simply a way of 
thinkini: about thini;s. 

4. What about a fourth i;oal of ''adoption" for career education? 

I don't know what that means. I suspect that, perhaps, I am pi. icing under the goal of linking work 
•'possible'* some of what you mean by "adoption." 'l*o me, in order ti)r work to become "pi)ssible,'* 
one must have the abilits to choose, lu change, .iiid to ad.ipt in addition to the ci)mpetence rcLpiired 
to secure a needeil set of voc.itional skills. 

5. Wlu) should control direct career education? 

I d(j not see career education as a matter of "turf iiiaiisliip." Katlier, I have often pictured it as in 
vulving the ctjiltiborative efforts of the formal educational system, the busiiiess-labor-iiulustr\*- 
professional coiiiiiiuiiity. .md the home and f.iiiiily structure aimed at clarify iiig relationships between 
education and work as well as making work a more meaningful part of tlie total life-stvie of petiple. 
Who should direct it? All three of these elements should have a voice or we cannot truly label it as 
a '*collalK)rative'* effort, 'f'he person Vvlio "directs" ii should, in my opiniuu. be called a "coordinator" 
rather tlhiii a "direcror." 'l*o me. that [Htsoii may be a former academic classroom teacher, vocatitnial 
educator, counselor, curriculum specialist, administrator, or someone who came from the business 
Libor industry professiomil coinmunit) . M rue. someone is going to have to "ramroir' the program 
wherever it exists. At the same tmie. the success of the career education fnoveiiient is. in in\ opinion, 
directly depi'iideiit mi it being the coll. ilnuMtive ef fort of many people. 
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(>. With the dctuiition of ''work** th;it you viavi\ how can wc handle a question^ like. ''Isn't ALL 
education career education?" 

I simply do not believe that all education is career education. Because the goals of career education 
extend to all parts ot education making such goals no different than any (nher basic goals of Amer- 
ican educition. Because one's career influences his or her total life-style is m; reason ft)r saying that 
"all education is career education'* using that kind of reasoning, one might as well say that ''all edu- 
cation is sex educatit)n" and who wt)uld want to say that? 

7. What about worker alienatit)ii? 

As I read the literature on worker alienation, it strikes mc that one could conct ptuali-^e ''alienated 
workers" into two broad categories, one t)f whieh we could call the '\)ver-educated" and the other 
the ''ui^der-cdi cated" worker. ^Please Jon't worry now about whether or not it is proper to con- 
sider that anyone is truly ''over-educated" because that gets us in a philosophical ciuandry that drags 
us away from the basic issues.; I like to make an analogy between the "over-educated" and the '*under- 
educated" worker on the industrial assembly line and those on the "educational assembly line" that 
wv call "students." In this analogy, t'-e '\)ver educated" student is one who already knows what the 
teacher is trying to teach and that student is bored. The "under-educated" student is one who can- 
not possibly learn whiit the teacher is trying to teach - and that student is frustrated. Whether the 
eause is boredom or frustration, the result i.e.. the "alienated worker" is exactiv the same, I can 
apply this same kind of analogy to the "over-edMcated" and the "under-educated" teachers in our 
classrtu)nis. I think the problem ot the "t)\er-educated" teacher is particularlv serious. In inv opMi- 
ioii. we have a very large luimber of teaehers in schools today who are considerably brighter, 
mure innovative, and more creative th<i!i their structured job assigmnents allow them to be. Career 
education, in a very real sense, tries to recogm/e this by freeing both teachers and students to be as 
bright, innuv.itivc. and creative as they really are. If we can reduce "worker alienation" among both 
teactiers and students through career education, the result, at least theoretically, should be greater 
productivity on the part of both, '['his means teachers will teach better and studeiics will learn more. 
To me. this is a erucia! part ot the basic rationale for career education and one tiiat has received in- 
sutHeicnr emphasis. I have expanded on this in niy book entitled (.jn ct l:JncJtiou for Ciftal ,inj 
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8, PiJ you purposefully by-pass the belief tliat *\()eationaI as a ealling ' is realistic? 

Yes. I do not tlcny the need for each individual to find a personal morality in work, but I seriously 
doubt if all persons can find this personal morality in their vocation- or in their occupation. For 
many persons, the personal morality t)f work will, it seems to me. have to he gained in work per- 
formed as part of one's leisure time, lU ''personal morality/' I am referring to the human need 
all human beings to feel that they are someone because they have accomplished something that 
someone needs them for something that it dt)cs marter that they esist that, because they exist, 
the wt)rld is, in some way and to some degree, better off. To me, the meainiig t)f work must embrace 
both the societal obligatit)n and the personal morality concepts. The more I ponder the concept, 
the more I find myself thinking abt)Ut career eiiucuion in what must be regarded as humanistic 
terms. In doing so. I am in no w,iy avoiding the societal rec|uireinents that make tor our wi)rld i)f 
paid employment. Rather. I am only trving to say that the world of career education extends beyond 
that worlil of paid employment. 



y. What evidence ilo we have th,it cognitive learning ,ind skill development have increased as ,i 
result of career education vs. traditional le.irning as measured on STANlMKniZEl) TESTS? 

The available ilata are mixed. Positive examples of differences, on .standariii/ed achievemeiu tests 
favoring students exposed to a cneer education mode of teaching ,is opposed to those not so ex- 
posed, have been reported, at the K f) level, in Santa liarbara, Ci.ilif i)riiia, in l-inci)in C;i)Uiity. West 
Virginia, and in DadcCooiUN fMiaini ., Florida. On the other hand, the fiiuliiig of "no statistically 
signiticant differences'* is being he,ird in other places a recent report on ev.iluatioii of c.ireer educa- 
tion in Minnesota is ,i gi)od example of this. I'm sorry to s.iy tli.it I haveiTt seen .similar kiiuis ot 
evidence ,it either tlie junii)r or at the senior liigh schotyl levels, -Tliat doesn^t mean, of course, that 
evidence doesn't exist, I'm sure that increases in basic academic achievement is a criterion we 
definitelv will have to Use. ,it least at the K () level, in assessing the effectiveness of e.ireer eciucation. 
I hope that, as we u*^e this criterion, we will be able to do so also keeping in mind variabilicies in the 
total instructional process which, as you well know, go considerably beyond the nujtivationai utility 
of tile cireer eductitioii ,ipproaclK 
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10. what about future funding foi career education? 

As oi today, tlic Congress has yet to appropriate one penny specifically earmarked for career educa- 
tion. The primary source of USOE funds for career education has come from vocational education 
funds. Those funds are currently in the process of being substantially reduced-and i'm in agreement 
that they should be. I am highly hopeful that, in FY 75. we will have some funds, either under the 
Cooperative Research Act or under the Senate's new Career Education Bill, that are specifically ear- 
marked tor career education. If we get funds under either of these possibilities, those funds will be 
.somewhere in the neighborhood of SIO million. This hope fully will allow us to exeri some effort 
toward improving the quality of existing K-12 career education programs, to begin the movement 
toward expanding the variety of settings in which career education operates, and to v/ork in a more 
coneentrated fashion on evaluating the effectiveness of carec: education. Funds of that magnitude 
will not be sufficient to really deliver career education, on an effective scale, to speci.il segments of 
the population such as poor people, minorities, the handicapped, the gifted and talented, nor that 
needed to face the special career education problems of females. For such special groups, career 
education has been, to date, largely a matter of over-promise and under-delivery. I don't know what 
the prospects are of securing sufficient funds to do career edu.Mtion on a really comprehensive basis. 
My personal feeling is that, to the greatest possible extent, this should be a matter o'" state and local 
effort and not ihe result of a massive new amount of funds from a big. new Clareer Education Act. 
I don't want to see the federal government "bribe" schools and communities to eiig.ige in career 
educ-ati(,n. Rather. I would hope such places would undertake career educatioti efforts on their own 
because they know it is needed. I think this is already happening to a greater extent than most peo- 
ple seeni inclined to adniit or recogni/e. 

I 1, .Someone must control the reins of funding for career education nuist thev not? 

Y<.u are referring to wh.it I said in the speech about the necessity for vocational education to i;ive 
up total cotitrol of carei-r education programs at the state and local level. What I am trying to sav 
tu vocational educators is "LET LOD.SE BUT l)()N"I' LET CO." Now. I recogni/e that, in order to 
ilo so. a whole new way of thinking will he required f < r nujst vocational educ.itors. Vocational edu- 
cation has been effectively "h)cked out" of the broad arena of cuucational decision-making ever since 
it started in 1*^17. The really big and broad pcjlicy tlecisions in running particular school svsteins have 
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triulitionally been ituidc by people from the so-ealled "aeadciii.v . umnui jity/* As a resi It, voea- 
tional education has been forced to operate largely with special funds and often under special admin- 
istnitive positions. This has created a schism between members of the vocational education eom- 
munity and the. traditional *\icademic educators." They are distrustful of eaeh other. What I am 
trying to say is that neither j;roup can ^^controT* career education and have the other group acccv i 
it. The expertise of Vi)cational educators will be absolutely essential in making career education 
work in all of education. Just as the expertise of vocational education is rec|iiired tor the long run 
success of career education, so. too. is the expertise of the Ir/ nanists. llie liberal arts .ulvocates, and 
the academic specialties. On top of this, we musi recogm/e that career education calls tor j^oing 
bevond the confines of formal education and extending into .1 collaborative effort involving both 
the business-labor-industry-prufessional connnunity and the home and family structure. Bef.)re 
going bevond the formal education system, it will ne necessary to .ittain integration ot eftoris with- 
in our educatii)nal system. I sei career education as a •^coming together** effort one that will involve 
some change, some give-and take on both sides. Above all. it will take cooperative decision-making 
in which the expertise of all involved is both recogni/ed and utilized. I hope we can Join together in 
our coimm)!! concern for making career education work a concern tiiat goes beyond who will con- 
trol it or who will get credit tor it. 
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